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Abstract 
The article notes that andragogic training of faculty is now an increasing importantly. The article provides an overview of the 
main challenges facing adult education and continuing education. The article considers the practice of development of the content 
of andragogical training. The article presents the tutorial that creates conditions for training andragogues, based on modular 
approach on two levels. The article discusses a qualitative change in the definition of objectives of teachers, their self-
determination in the content of priorities of andragogical activities, the improvement of techniques used by educators for the 
formation of personality of students. 
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1. Introduction 
In modern conditions, special attention acquires adult education, not only initial training specialist at the 
university, but also training of teaching staff in continuing education. Currently, in many countries, there is a 
growing understanding of andragogy as a scientific approach to teaching adults. Andragogy from this point of view 
is the science of understanding (theory) and support (practice) of adult education throughout life. 
Unfortunately, it often happens that the tasks of continuing education for adults can be reduced to the amount of 
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claims for compensation for the shortcomings and deficiencies of education, as well as professional development in 
relation to the employment sector, sphere of activity of the trainees. 
In the process of continuing education are widely used empirical methods, problem discussions, workshops, 
performances and experimental methods of verification of the objectives.  
These methods develop the ability of learners to apply existing knowledge to solving intellectual and practical 
issues, to independent analysis of the situation and development on this base new heuristic approaches (Polat, 2000). 
And the range of practical elements that put students to have to use the theoretical knowledge is constantly 
expanding. This includes business games, training seminars, business process modelling, decision-making situation, 
debate and discussion, exchange of opinions.  
Results of the study of practical experience of postgraduate education institutions, involved in teacher training in 
Moscow, allowed the author to establish the existence of deficit of specialists-andragogues prepared properly and 
can be moderators of the educational process for adults and give the methodological support to implement it. It was 
found that teachers and practitioners working in the field of adult education are little use in their work the modern 
methods. They do not aware about the situation developing in adult education in Russia and internationally. 
The most pressing challenge in the current practice of adult education is the development of teaching materials of 
new age aimed at implementing the content of andragogical training. 
Modern format of this materials are innovative programs created in a modular fashion, when topics included in 
the program modules to meet the needs of training of specialists of the necessary qualifications. This article presents 
the educational modules designed to prepare teachers to changes due to time requirements. 
2. Overview the substantial problems of adult education 
The urgent need of the state and society in the continuing education of their adult citizens are becoming 
understood as an actual problem, since the second half of the XX century. That is associated with the deployment of 
scientific and technological revolution and to have been made thereunder to the nature of work. 
The rapid onset of  «Information age», when society is thoroughly permeated with elements continuously updated 
technical knowledge, put the final point on a simplified notion of education as a «privilege», one-time receipt of 
which is incapable of perpetuating affiliation of its owner in the elite. It is time to qualitative transformation of the 
education system, aimed at achieving better results at the expense of organizational improvement of the system and 
strengthening its ties with the sphere of social production (Oreshkina, 2006). 
It is obvious that adults need teacher’s help currently who not only have the right but also the duty to constantly 
update knowledge obtained once. However, those who teach adults, need to understand the specific objectives that 
are facing different categories of adult learners, as well as their motives for educational activities. An adult should be 
able to independently analyze the sources of information, an adult should be a «teacher for himself» and an expert in 
assessing the sources of education and acquired knowledge. The development of creative thinking is especially 
important (Kuliutkin, 1997). Therefore, great importance is becoming qualifications and training andragogues today, 
they are professionals working with adults. 
Innovative approach in the field of postgraduate education provides for the development of the qualities of 
professional activities that most contribute to professional and personal self-realization of teacher’s capacity, 
developing his subjectivity in vocational and educational activities (Khutorskoi, 2005). 
This approach is a reflection of psychological and pedagogical understanding of the nature of learning. It was 
described by a well-known educator John Dewey, he pointed out that the history of educational thought marked the 
struggle between two ideas. The first idea is that the learning is the development, coming from inside, it is based on 
natural abilities. The second idea is that the learning is the formation, coming from the outside, which is the process 
of overcoming the natural inclinations and replacing them with skills acquired under external pressure (Dewey, 
2000). 
Solution to this problem determines a particular model for training of teachers. Under the identification of 
learning and formation implemented the information and explanatory (traditional) approach, which underestimates 
the age and individual characteristics of a teacher. If the training will be considered as a development, then we need 
a new (innovative) training approach that takes into account the psychosocial characteristics of adults (Jarvis, 1998). 
Wide range of issues raised before adult education and continuing education, including the following highlights.  
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1. Inefficiency of traditional academic approaches in the process of modern education of specialists, adults.  
2. Lack in adult education a fully developed scientific and methodological base, lack of professionals trained to 
work with adult learners, including the system of postgraduate education and training. It affects both at the corporate 
training and public universities.  
3. The isolation of many educational programs from practical and personal needs of working professionals.  
4. Teachers often lack the professionalism to use modern methods of adult education.  
5. There are no special programs and projects to improve the professionalism and skills of experts of postgraduate 
education (Memorandum, 2003). 
3. Features of andragogical training  
There is a demand for specialists-andragogues able to carry out training, rehabilitation, information, 
organizational work with adults professionally and competently in modern practice of adult education. Andragogue 
should have a wide range of knowledge, skills and possess a variety of skills, including skills necessary for public 
people for quality performance of their work.  
Andragogical competence is understood by us as a set of knowledge, skills, experience, inter-professional, 
communicative and personal qualities, that providing motivational, cognitive- technological and practical readiness 
to implement activities to ensure the conditions for continuing education and self-development of teachers. Identified 
the following components of andragogical competence: motivational-target, axiological, cognitive, operational-
activity, reflexive-estimated. 
So now it became necessary to find new forms of educational activities for adults and proper transfer of active 
methods on these forms (Jarvis, 1998). 
Andragogical training viewed as a set of pre-planned and developed activities for the organization and 
implementation of training and education of andragogues. Androgogical training focused on personal cognitive 
requests, development of its activity and independence, integration of scientific, educational, industrial and 
innovation activities. It is essential to a substantial component of andragogical training (Frackowiak, 2007). 
Training of andragogues conducts in two directions: theoretical direction – the study of existing concepts of 
working with adults; practical direction – through trainings, attending seminars, trainings in other regions, etc.). 
Andragogical training for faculty becomes more and more urgent now, that is caused by the entry of the higher 
school in the new phase of its development, when the universities go on an international level, when there are large 
educational and scientific-research centers (Ishkov, Miloradova, Chernyavskaya, 2011). 
As noted by the leading specialists, teacher of adults must be able to provide not only educational but also socio-
psychological support, and to arouse in people the belief in oneself, starting to andragogical activities. Teacher-adult 
educator should develop reflexive skills of adults, helping to reduce their dependence on previous experience, to be 
able to diagnose educational needs and opportunities for adults and to develop the optimal “educational routes” on 
this base (Mirriam, 2001). The analysis of the literature shows that when developing modules andragogical training 
for teachers of higher educational institutions must come from both real and alleged professional needs, based on the 
principle of expediency (Motlhabane & Dichaba, 2013). 
The problem of the allocation and selection of contents of andragogical training, due to the needs of various target 
groups of participants of andragogical process, is actual. It was highlighted the target group of specialists with 
pedagogical education, which include the «teacher of teachers». Feature of the professional activity of this category 
of adult educators is that it is based on the model of competence of the teacher-adult educator (Maralova, 2013). 
University teachers should be actively acquire the skills of planning, as in the work environment in an innovative 
mode he will have to engage in the development and planning of modern educational courses built on a modular 
basis. For optimum performance with the students, the teachers need the ability to intelligently track your learning 
process, to reflect, to organize feedback, etc. (Wade, 1998).  Finally, the teachers should be able to design and 
construct their authoring, for which they need to get the design as a method of work. In addition, for high school 
teachers, it is important to know the key development challenges of continuing education, as well as a broad 
educational context of adult education in Russia. 
The most pressing challenge in the practice of modern adult education is the development of teaching and 
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methodical materials of new age aimed at implementing the content of andragogical training. Modern format of this 
materials are innovative programs designed in a modular fashion, when topics of modules included in the program to 
meet the needs of training of the specialists of necessary qualifications. 
4. Study of features of andragogical training of university teachers 
The first stage of the research, conducted by the author, studied the scientific literature on the problem, the 
theoretical understanding of the problem, formulation of goals and objectives of the study. 
The purposes of the study are: creation the conditions for personal and professional self-determination of teachers 
in the process of training; providing opportunities to master competencies needed for teachers to carry out their  
functions and solve practical problems in the field of adult education; creation the conditions to improve the 
efficiency of andragogical training of teachers.  
To achieve these objectives in the training necessary to solve a number of research questions. 
1. Generalization of scientific and methodical materials, as well as experience of andragogical training of teachers 
working in universities in the system of postgraduate education and in advanced training of teachers. 
2. Identification of conditions for development of andragogical teacher competence.  
3. Clarification of content of andragogical training of university teachers. 
4. Provide the development of theoretical basis to transform practices of adult education through the use of 
modern technologies for adult education. 
5. Identification the priority areas to transform of the process of adult education based on the use of modern 
technologies for adult education. 
In accordance with the purposes it has been hypothesized: the andragogical training for teachers working in 
universities, in the process of training will be effective if: 
x will be developed and justified pedagogical model of forming andragogical competence; 
x teachers training institutions have been trained in the field of andragogy and interactive learning; 
x skills development is based on andragogical principles, characterized by continuity, milestone (several sessions) 
and prolongation (not less than one year); 
x content of training modules meet current needs in education, aimed at developing the competence of trainees in 
terms of development of the program-oriented framework for their activities. 
x use of interactive forms and methods of learning to facilitate the acquisition by listeners the experience of 
andragogical interaction, mastering the ways of managing work based on the interaction, self-development in the 
educational process; 
The second stage was the planning and conduct of the study. Study of the practice of adult education process has 
confirmed the existence of problems whose solution required the introduction and implementation of andragogical 
approach, that is, knowledge of the andragogy in the process of adult learning. 
In the third and final stage it was carried out data processing, systematization and scientific interpretation of the 
data, accompanied by the general conclusions, and identified a number of conditions for increasing the effectiveness 
of andragogical professional work of teachers in vocational training and skills development. 
The basis of the training program, proposed by the author, is student-centered, humanitarian-axiological, 
competence, activity approaches and andragogical principles – partnership involved in the educational process, 
priority of self-study. 
An activity of the program participants is an interactive collaboration with colleagues in problem groups of 
constant and variable composition is organized on the basis of andragogical principles. These conditions cover all 
components of an integrated educational activity: target, substantial and procedural. 
The essence of the program was to create the conditions for training andragogues based on modular approach in 
two levels. 
The first level consisted of teachers-andragogues having competence in training technology of students, 
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professional and interactive methods of working with adults who know how to hold trainings. Such teachers-
andragogues were 20 people aged 28-65 years, with experience in adult teaching from 2 to 8 years. 
The first level includes a scientific consultant, external expert, psychologists, who own a variety of methods and 
techniques of a training. Training of andragogues of the first level was evaluated in two areas: theoretical, by the 
study of existing concepts of working with adults; practical, through trainings, exchange visits to workshops, 
traineeship in other regions of Russia, etc. 
The experts of the first level had to prepare the teams of specialists-andragogues for the second level. The second 
level consisted of employees from different areas of adult education: social, professional, culture, etc. There were 45 
people aged 30-63 years. They had to master the methods of working with adults for subsequent playback, for 
example, in the preparation of a group of specialists-andragogues of the third level in their field. 
 Empirical methods are used and included: study the functioning and diagnosis of the state of the small groups, 
scaling, self-reports of teachers, testing, surveys and questionnaires, identifying trends in their development. The 
processing of quantitative data used methods of mathematical statistics. 
Author has also developed the mechanism to track the results submitted on the basis of activities in the form of a 
list of features and functional competencies of the certain level of specialist-andragogue. So the teacher-andragogue 
of the first level: develops the author's version of modular training program, prepares and conducts author's seminar, 
prepares and publishes "Guidelines”.  In turn, the specialist andragogue of the second level: develops and conducts 
the author’s "open workshop" in his field, prepares the group training program for professionals andragogues in his 
field, preparing the work for publication. 
5. Andragogical training modules 
Proposed module “Andragogical aspects of development of continuing education for high school teachers” is 
designed to improve teachers' qualifications. The module includes a 8 hours of training sessions, including 6 hours 
for lecture, 2 hours for practical. Form of final control is a test. 
The purpose of this module is the familiarization with the fundamentals of andragogical approach required in the 
practice of teaching in a university. 
Tasks of the module: familiarization with the specific of androgogical training of adults; studying theoretical 
bases of andragogical approach in education; introduction to the basics of andragogical training of high school 
teachers; analysis of andragogical problems in the practice of university teachers. 
General andragogical training includes philosophical, didactic, psychological, sociological, cultural and many 
other aspects. Basic knowledge which necessary for andragogues professionals, teachers, working with adult 
learners, are: age-appropriate and specific adult learning, ownership of organizational foundations and adult learning 
techniques, methods of diagnosis and design. 
Topic 1: Innovative approaches in adult education at the present stage. 
Topic 2: Andragogical approach in adult learning (2 hours). 
Topic 3: Andragogical training of high school teachers (2 hours). 
Practical session (2 hours). 
Presentation of the authors’ projects of andragogical learning models. 
Creative tasks are carried out in a forum format that embraces all comers, to cover all  emerging issues and 
support mode exchange. Games are preparing their own project, the collective or individual and to protect it on a 
special lesson. 
The second module is "Methods of increasing the efficiency of training sessions". 
The purpose of this module is the increase the level of professional competence of teachers- seminar participants 
by creating conditions for continuous professional and personal growth of a teacher, promote the development of 
skills of self-education and self-development, and occupational mobility. 
Tasks of the module are: the development of skills among the participants to analyze their professionalism, 
productivity own activities, their own self-evaluation activities, the development of the ability to apply and evaluate 
the training strategy in the personal practice of teaching, training teachers to organize and conduct self-observation, 
reflection and evaluation of their teaching experience as a part of their professional development, finding ways to 
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improve their performance. 
The content of the material of the module is structured as follows. Classes are conducted interactively, through 
reading and analyzing literature, video materials, assignments, participate in discussions and exchange of experience. 
Upon completion of the work is carried generalizing theoretical lecture on all these issues. 
The module consists of two interactive lectures and six workshops. Submission of material is based on a student-
centered approach and the following principles: provide participants with an opportunity to determine their own 
priorities; involving participants in active work; provide participants with an opportunity of reflection of their 
beliefs, experience, my own practice; a variety of techniques and methods of work; cooperation in the educational 
process through the exchange of information; mastery of communicative culture, accounting and evaluation opinions 
and experience of each participants; creation of a benevolent atmosphere. 
The third module is "Adult Education in the Russian educational context". 
The purpose of this module is to assist teachers in the fact that they can prepare themselves for the changes 
caused by the times. 
Tasks of the module: deepening (extension) understanding of the broad educational context in the period of 
modernization of Russian education; discussion of recent legal documents in the field of adult education; the 
expansion and consolidation of the knowledge of participants on the most important questions of the theory of adult 
education; familiarize teachers with the latest developments in the field of adult education. 
The module is designed for 10 hours of lessons, five interactive lectures. Classes are based on the andragogical 
approach using mini lectures, group work methods, work with key concepts, relying on mental maps, etc.  It is 
applied job search correspondence, establishing sequences, discussion of all the pros and cons, analyzing and 
evaluating information during interactive lectures, etc. 
Interactive lectures: the impact of the reform of the Russian education to adult education, basic concepts of adult 
education, competence approach in adult education, educational standards in adult education, evaluation of adult 
education. 
Information obtained during the study of the module can be used by participants of andragogical training when 
performing practical tasks and the outcomes of other modules of the program. The evaluation as such is not 
provided. 
Key words of the module: educational context, reforming of education, Bologna process, continuing education, 
education through life, educational standard, assessment and evaluation, testing,  “boomerang effect” of the 
estimation. 
6. Results 
Results of implementation of the program on the basis of these modules support the hypothesis. 
It was established using diagnostic procedures that during the passage of the program, under andragogical 
conditions, there was a qualitative change in the definition of teachers’ objectives, statistically, this has resulted in 
the transition to a higher level, but by the content – this has resulted in the transition of program participants from 
purely objective goals to the goals of the formation of personality of students. It was found that andragogical 
conditions contribute to improving methods that teachers used from the formation of personality of participants in 
the learning process. 
It was found that the development of the program contributes to the improvement of methods of formation used 
by educator’s individuality students in the learning process. 
Diagnostic techniques have revealed some features of the dynamics of the elements of the competence of certain 
sectors. Knowing about these features will help teachers to organize their activities in groups well. Thus, the 
diagnostic results indicate a predominance of the motivational sphere of competence in the development of elements 
of the teachers’ competence in the formation of personality of students. Implementation of retraining programs, 
based on the integration of need-motivational sphere, practical orientation, willingness to self-analysis and self-
control, reflection, positive effect on the formation of the motivation of professional and andragogical activities. 
Smallest dynamics was observed in the intellectual sphere. 
It has been developed the pedagogical model of forming andragogical competence in the training process 
includes the following components: purposes; principles of forming andragogical competence: integrative, 
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cooperation, interactivity, projectivity, facilitation, reflexivity; content of activities; organizational forms and 
methods; program and methodological tools; phases: diagnostic, motivational-value, content-technological and 
practical-applied; criteria and indicators of formation of andragogical competence of teachers: value-motivational, 
cognitive, operational-activities, reflexive-estimated. 
Results of completion of the program are: 
x self-determination of listeners in the content of priorities of andragogical activities in implementation of strategic 
ideas to develop adult education; 
x the participants have determined the necessary conditions and ideas for quality assurance  processes of adult 
education based on a study of the possibility of  theories, technologies, active learning methods in adult 
education;  
x the participants have identified promising practices of adult education in the context of solving problems of the 
design of educational process by the application of modern technologies of adult education; 
x the participants have mastered conceptual and technological bases of designing of the educational process by 
applying active methods of learning of adults. 
Learning outcomes must be actualized through the design of teachers methodical work at the university, practical 
testing of reclaimed components of andragogical competence in a real context of an educational institution in the 
intersessional period. 
7. Conclusion 
This article raised the question of the allocation and selection of content of  andragogical training due to the needs 
of different target groups of participants of andragogical process. It highlighted the target group of specialists with 
pedagogical education, which include also a "teacher of teachers". Feature of professional activity in this 
andragogical category is that it is based on a model of competence of the teacher-andragogue. 
It was described the practice of the development of the content of andragogical training by examples of 
innovative training courses that take into account current trends in the use of active, game and etc. teaching methods, 
as well as modules which are developed for the organization of andragogical training of teachers of universities. 
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